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In addition to skills courses, English majors in Taiwan are required to take content
courses. At one university in Northern Taiwan, an introductory linguistics course Introduction
to English (3538 5) is required of all first-semester freshman English majors. Content typi-
cally includes some basic facts about the history of English and its variation socially and geo-
graphically. In Fall Semester 2003 this course was taught using the university’s e-
learning platform as a supplement to in-class instruction. Students received three hours of
face-to-face lectures each week, delivered in English by a native speaker, but reviewed mate-
rial and took practice quizzes on-line before taking three in-class paper and pencil examina-
tions. All written material was in English. Results of a questionnaire administered at the end
of the course indicate that, despite some technical difficulties, students preferred this form of
course delivery over traditional lectures only. This paper will discuss some of the issues in-
volved and problems encountered as well as the questionnaire results.

When we use the terms EFL and computers in the same sentence, we most often think
of CALL and using some aspect of computer technology for teaching or enhancing English
language skills. Increasingly, however, Taiwan’s students are accessing content knowledge,
in their future area of expertise or in an area of recreational interest, in English. This has long
been the case for college students majoring in English—it is not unreasonable to study British
Literature or the History of the English Language in English. It is only recently that the con-
troversial idea of teaching tertiary level content courses not related to English in English has
arisen here in Taiwan. Whether or not that pedagogy can prove effective if the course design
is grounded in sound research and if sufficient multimedia and on-line support is given is yet
to be determined. Here we are concerned with a less contentious idea—taking a course for
English majors already taught in English and supplementing in-class instruction with an e-
learn component.

This paper is divided into two main sections. After giving background information on
the course and the web platform, a description of how the on-line components were devel-
oped is given. In the second part, student reactions to the site and their suggestions for its
improvement are presented.

BACKGROUND OF THE COURSE

At National Tsing Hua University in Northern Taiwan, Introduction to English is a
three-credit required course for incoming freshman majoring in English and is offered in the
fall semester each year. Students and teacher meet three hours a week for traditional class-
room instruction. | have been teaching the course only once every three or four years; usu-
ally one other professor teaches it. The text chosen by the regular teacher includes excerpts
from David Crystal’s huge and comprehensive tome The Cambridge Encyclopedia of the
English Language (1995), supplemented by portions of the videos from The Story of English
(1985). I saw no reason to change these texts. I had been using The Story of English previ-
ously when I taught this course and I also had the transcripts for all the videos.



When I was again scheduled to teach the course in fall semester 2003, I decided to
incorporate e-learn, NTHU’s web-learning platform, for the course. I had had the use of e-
learn for two previous semesters for listening courses, but it was only toward the end of the
second that I began to see the real potential and incorporate it into my teaching. Nevertheless,
I had been using it for out of class listening assignments, and now I would be using it for a
content course and wanted to make it an essential part of the course. Thus another reason for
using the same texts as my colleague emerged: he could also use e-learn when he taught the
course the following year.

I had also made a decision the previous year to make my classes nearly paper-free,
developing my own website and providing as much material on-line as possible. Thus I was
already familiar with preparing HTML documents (using Microsoft’s Front Page), uploading
files, and using the e-learn system. While I had an assistant assigned for e-learn, one of our
MA students, I wanted also to know how to operate every phase of the process. I had much
to learn because in the previous year, my previous assistant set up all the basic pages, and I
was comfortable with her design. As I had to prepare my own teaching materials anyhow,
uploading and linking them took only another minute. I left my assistant to upload the quiz-
zes and take care of more time-consuming tasks. (I had another assistant to help in teaching
content; he ran discussion sessions in Chinese and also communicated with students using e-
learn, but he had no responsibility for the operation of e-learn.)

As the course is required for undergraduate English majors, all majors are enrolled.
In fall 2003 there were 50 students. Additionally, there were students who had become or
were aspiring to become double majors or minors in English, most of whom were students in
the departments of Chinese Literature or Humanities and Social Sciences. There were also a
few who had failed the course previously and some transfer students making up requirements.

There were 68 students enrolled; the majority (54/68) were female.

WHAT IS E-LEARN?

E-learn is a Microsoft compatible (Internet Explorer 5.0 or higher) interactive learning
platform developed under the unix operating system through Wisdom Master 2.4. Teachers
can upload course material, create different exam types (multiple choice, matching, etc.),
track students’ use of the pages, and collect their scores from on-line exams. Students can
access course materials, assignments, and exams and check on their own progress (such as
their scores from on-line tests). Students, teachers, and auditors can use the bulletin board
and on-line chat. While the default navigation language is Mandarin Chinese, under Personal
Tools one can switch the language to English.
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Figure 1. Opening Page of E-learn Site Requesting Log-in



National Tsing Hua University initiated the system in Spring 2002, in the middle of
the semester. Each department was and still is limited to initiating two courses per semester.
For each course proposed, the university has provided NTD 30,000 to pay a student assistant.
At the beginning of each semester, a three-hour introductory session is provided for both
teacher and assistant.

THE COURSE INTRODUCTION TO ENGLISH ON THE E-LEARN SITE

The e-learn system gives teachers a template to which to add the course syllabus and
course information. Teachers can arrange content material they wish to upload any way they
like (the course content menu for Introduction to English is shown in Appendix A). As with
other websites, teachers have to remember to separately upload any embedded files, such as
pictures and sound files. Essentially, if one is familiar with the system of links for any FTP
site, then organizing one’s material on e-learn is straightforward.

The most important reason I had for choosing to use e-learn was to make certain that
students could have access to all course materials [ would be using. I am a native speaker of
English; the first language of my students is Mandarin or in some cases another Chinese lan-
guage. Content courses for English majors are routinely taught in English; nevertheless, I
wanted to give these new freshmen every opportunity to review the course material. It is not
my teaching style to lecture page by page from a textbook; I skip some paragraphs or sections
and add other material not in the textbook.

The class would already be multimedia—in addition to listening to my lecture, stu-
dents could also read generally the same material in their textbooks. We would use parts of
the videos from The Story of English, I would comment on the relevant sections, and students
would have access to the transcripts of the video excerpts we used. Additionally, as the
course was taught in a language laboratory, I would be able to use Power Point to accompany
my lectures. Since it was a content course with 68 students, lecture style was the most rea-
sonable choice.

Power Point and Graphics

Initially, I thought my primary use of e-learn would be to upload my Power Point lec-
tures (for excellent advice on how to make effective Power Point slides, see
http://www.actden.com/pp/index.htm, 1998) after class and also to put up the transcripts of
the videos we used in class. It would be impossible to upload the videos first because of
copyright restrictions and also because of size. E-learn limits the size of any file uploaded to
2MB. However, students could review the videos in the self-access AV lab.

[f],[v] |labio-dental

[6], [0] |interdental

[¢], [z] | alveolar

[§1.[3] | palatal or palato-alveolar
[h] glottal

Figure 2. Phonetic Symbols Inserted into a Table and Saved as a Picture File



A problem all linguists encounter has to do with fonts, particularly in the form of
phonetic symbols or symbols from other writing systems. One may have all the proper sym-
bols installed on one’s own computer, but all bets are off when you open your file on another
computer. I was using the computer in one language lab classroom and got used to my sym-
bols turning up on the screen as scissors or some other funny symbol. In class I could just
laugh and write the correct symbol on the board, but the problem also came up on the web,
and e-learn was not at all friendly to phonetic symbols. A colleague suggested I use PDF
files with embedded fonts, but that solution seemed too complex for a few symbols. Instead,
I avoided the symbols when I could, as in the on-line quiz on the Sounds of American Eng-
lish, where I asked students to describe those symbols that were the same as in the alphabet
(e.g. [g], [u]), saving the more unusual ones for the paper and pencil test produced on my
own reliable computer. In other cases, when I really wanted to show the symbols through the
computer in-class or on-line, I made charts which I saved as JPG (picture) files.
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Figure 3. Relevant Scanned Images Added to Power Point Slides

However, as I got more involved in the course and in preparing the lectures, I found
that I wanted to add more color to my Power Point slides. I had been using Clip Art, but now
I started adding maps and pictures, primarily scanned from the original Cambridge History of
the English Language (1995) and the textbook accompanying The Story of English (1986,
1993) videotapes. I could, of course, have just taken the books to class and shown the pic-
tures and maps on the projector, but it was a lot more convenient for me to connect the pic-
ture or map with the related Power Point slide, and students would be able to view and review
the related images when they accessed the class notes on-line. The inclusion of the graphics
livened up the essentially text-laden slides (Heinich, Molenda, Russell, & Smaldono, 1999).

Sound Files

Linguistics is concerned with language, and language is primarily spoken. Thus, I
found myself preparing and uploading sound files. Areas covered in the course include an
overview of the history of English and also how English varies around the world. I regularly
teach History of the English Language (required for linguistics concentration) and Varieties
of English (elective) for third and fourth year English majors, and thus I have a lot of supple-
mentary audio material. My samples of how Old and Middle English probably sounded were
stored on audiotape, while my extensive examples of varieties of world English were stored
on audio and videotape.

Fortunately, a few months previous in summer, with the goal of digitizing my exten-
sive vinyl record collection, I learned how to turn analog audio to digital audio. Essentially,
if you can plug in a microphone into your computer and record your own voice, you can use a



tape player in place of the microphone and record digitally in your computer the analog audio
playing on the tape player. The only adjustment needed is some calibration of the volume
controls on the tape player for output and on the computer recording input for line
in/microphone (whichever input you are using).

All computers made within the past few years have built-in sound cards and provide
some recording software that also permits you to save in a choice of formats. For uploading
to the internet, saving in MP3 is a good choice. On average, one minute takes about IMB of
storage; with the 2MB limit to the size of any file on e-learn, [ sometimes had to break sound
files into two parts.

For digitizing the audio from a videotape, the simplest approach is to run the audio
line from the VCR into the tape player’s LINE IN, record the audio on audiotape, then digi-
tize as you would any audiotape. Sometimes you can run the audio line from the VCR di-
rectly into your computer (via LINE IN or microphone). In principle, it should work; in prac-
tice, sometimes it does not work. Note that to digitize the video track, an additional interface
is needed, either in the form of a video card or some other hardware. One could also digitize
the video and then separate out the audio track, but since it is somewhat more complex to
work with and edit video files, the inexperienced should just work with the simpler audio in-
put and editing to produce sound files.

When working with sound files, I learned many things by experience. For example, I
knew that when working with HTML files, any graphics have to be uploaded separately, so I
correctly assumed the same for sound files. However, I was surprised to find that pictures
and other images are saved along with Power Point files, but sound files are not. Thus if you
copy a Power Point file from your computer to an external hard drive and take it to class for
use with another computer, the pictures and graphics come along but the sound files do not
(unless you upload and link them separately into the same hard drive). The same is true with
uploading Power Point files to the Internet. Thus I found it easier to incorporate sound files
within HTML files; also I had more space to put in any text. For example, when giving an
example of a reading of the first section of the Prologue to Canterbury Tales, 1 wanted the
sound files to play while students could read along from the text on the screen. Similarly,
when listening to international varieties of English, | wanted students to be able to view the
transcript. Below is an example of two Power point slides about the speech characteristics of
Indian English linked to an HTML file containing the text of a sound file of an excerpt of In-
dian English and a link to click to hear the file while following along in the transcript.

9 q * Special intonation pattern
Indian English pecat onp

» Special grammatical use (e.g., progressive
Syllable timed terms, standard tag “is it?”; “only” as an
Purer vowels intensifier)

Non-rhotic * Special vocabulary

. * Click to listen to an example
Bright [I] 1
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Figure 4. Two Slides Explaining the Features of Indian English with a Link to
the Sound File with Text



INDIA (from The Perfect Murder, Merchant Ivory Productions) Listen to India.mp3

Where have you been all day? I'm telephoning and telephoning the whole day and the
say you are out on duty. Duty all day, all night and then all day again. And here your child
is sick, ill, dying, and the father doesn't care.

What? ( )'sill? Have you informed Dr. Bombala?

What use is Dr. Bombala? Doesn't a mother know better what to do than her doctor only?
Oh, | see. So you have been able to comfort him, huh? Is he sleeping now?

Yes, after two full hours of trying. When the father comes home, the sick child is

sleeping. He does not care what agony the boy had to endure.

I did not know he had to endure any agony. They gave me two cases at once, both top
priority. It's duty, | suppose.

Yes, duty, duty, always it is duty. You and your police force. Never do they think of the
wife at home, with a child sick and worry beating at her brain. Oh, no! It is always
“Inspector Ghote, go there! Inspector Ghote, come here!” Never, never, “Inspector Ghote,
go home and see if your wife is needing you.” It's not me you're married, it's the police.

It is my duty, it's, it's how | earn my living.

Living? What living? When, never, never, never will | get my color TV, when Mrs. Kelkor
has and Mrs. Koday also.

So now we are back to color TV, is it? What do you want with color TV? Did your parents
ever have a color TV? Did they have any TV whatsoever? For years people in India have
got along without color TV and suddenly you cannot get on one day more unless you have
it. Well you are not going to get it. There's no money for a color television, and there'll not
be for many years to come.

See, now you've woken him up...

Come, let's go to sleep now.

I'm not sleepy anymore.

To Top of Page

Figure 5. Text and Sound File to Which the Previous File on Indian English Links
Quizzes

While I could upload Power Point, HTML, and sound files to my own web pages and
even set practice quizzes using Hot Potatoes, controlling student access to quizzes (setting
time limits, number of times to take the quiz, etc.) would be much more difficult. Moreover,
in order to collect and keep track of student scores, I would need to add some server functions
to my computer. E-learn had a quiz function built in. It could grade the quizzes and record
the students’ scores.

Using the e-learn quiz function would be easy provided I kept the question types sim-
ple; except for one matching, the other ten quizzes consisted of multiple choice questions.
This choice was reasonable because I had decided to give three in-class exams, all of which
would be in primarily multiple choice format, with some matching and fill-in. I do not re-
quire freshmen in a content class to answer test questions in essay format in English; with
such a large class, it would also be self-punishment. College freshman may not be too famil-
iar with the multiple choice format in English, so I also wanted to give them some practice.
Similarly, three exams are better than two because students have two more chances to im-
prove if they do not study effectively for the first exam—and the course content does break-
down nicely into three parts.

I had decided to make each of the three in-class exams worth 25% of the grade, and
scores on the total of the ten 10-point quizzes to count as the other 25%. The first quiz was
on the phonetic descriptions of the sounds of modern American English. At this point I was
not too familiar with all the functions of setting quizzes on e-learn (see Appendix B for the
teacher’s quiz set-up page). I included 20 questions of which 10 would come up randomly
for each student. However, I did not set any limit on the number of times each student could
take the quiz nor on the amount of time, and some took it over and over until they scored 10
points. Clearly, this would not do; the rest of the quizzes were set to be taken one time only
and limited to five minutes allotted time. The scores from the first quiz were not included,
and ten more quizzes were made. Additionally, we set the last day to take each quiz as mid-
night of the day before the in-class exam on that material.



For each quiz, 20 — 30 questions were set, 10 of which would come up randomly for
each student. While scores on the first in-class exam were what I had expected, with eight
students scoring under 60, four above 90, and the rest nicely spread between 60 and 90 (aver-
age score 74.78); on the second exam I was surprised to see that over half the class had
scored above 90 (average score 89.34). For this exam I had taken nearly all the test questions
from the quiz question pool, and clearly the students had access to all the questions. I later
discovered that each student could print out his own quiz, and when they worked together,
they could gather nearly all the questions.

Therefore, as I was writing the quiz questions for the third exam, I also wrote alter-
nate questions, asking the same question in a somewhat different way so that the answer
might differ. Other portions of the exam included other types of questions, such as matching
and fill-in-the-blank, which asked about the same material but in a different way. Addition-
ally, students had to identify the variety of English of 10 speech samples (for 10 points).
Thus students had to understand the material, not just repeat something they had memorized.
The resulting range of scores was more evenly distributed, with five under 60, six over 90,
the rest between 60 and 90 (average score 76.34). This was more in line with what I had ex-
pected, with most students showing improvement by a few points over the first exam. The
final grades were a little higher than some of the students may have deserved due to the high
scores on the second exam, but it was a small price to pay for all I learned in using the e-learn
platform.

Quiz scores also showed the expected variation among students, with the best students
consistently scoring 9 or 10 (out of 10) on each quiz. Most students averaged between 6 and
7. Particularly after the first exam, after students had practice with four quizzes (the Sounds
of Modern American English, whose scores were not considered, and three others), students
recognized that they had to study before taking the quizzes to get a higher score, and there
were fewer really low scores between 0 — 4. There seemed to be little pooling of resources
for quizzes as scores tended to be generally similar to scores on the first and third exams.

The big problem we had with quizzes was that sometimes, while students were taking
a quiz, e-learn or their computer shut down, a score of 0 was recorded, and students were not
allowed to take the quiz again since they were already recorded as having taken it. This was
an honest complaint as it happened both to good students as well as to others. Often students
were taking the quizzes just a few days before the exam, so it was not possible to make these
up before the exam. My solution was, after the exam, to check the e-learn quiz scores and
find whose scores were recorded as zero, then take 10 of the questions from each quiz and
make paper and pencil quizzes. I then asked the students in question to make up those miss-
ing quizzes the day after the exam. Each time, about ten students had to make up a quiz in
this manner. Students seemed to accept this solution.

Discussion Board and Chatroom

Unfortunately, we did not use the discussion board and chatroom facilities to full ad-
vantage. Some students did post questions, either in English or Chinese, and sometimes a
short discussion ensued. To specific questions addressed to the teacher, either the teacher or
the assistant responded. Over the semester there were a total of 43 postings; many of these
were announcements or reminders from the teacher or assistant.

Some students attempted to use the chat function but there was seldom another person
on-line. Before the first exam, the class assistant arranged a one-hour time slot in the evening
to be in the chatroom, but he reported a low level of participation and did not continue. The
number 55 listed as discuss times indicates also the false starts, including times when there
was no one with which to discuss.



Student Use of E-learn for the Course Introduction to English

Data collected by the NTHU Computer Center shows that students spent a lot of time
using e-learn (data includes time spent also by auditors and the teachers). Attendance records
how many times students logged in and actually viewed some content pages, not just log-in
times (3594). Three students attended over 100 times. A total of 7980 pages were viewed,
with 29 students viewing over 100 pages. In total, students spent 1149 hours on e-learn over
the course of the semester. Interestingly, those students who spent the most time did not nec-
essarily get the highest test scores. Indeed, several of those with the highest scores spent only
a few hours on e-learn. This may mean that the good students were more efficient in their
study time; instead of studying the material on-line, they downloaded it and reviewed it at
their convenience.

Attendance | View pages | View hours | Posttimes | Discuss times

3594 7980 1149:08:07 43 55

Table 1. Student Use of E-learn for Introduction to English

THE QUESTIONNAIRE

At the end of the last full class of the semester, students were given a two-page ques-
tionnaire about e-learn to complete (all items appear in the discussion section and thus are not
listed separately in an appendix). Part one contained 17 questions, each of which asked stu-
dents to indicate an answer on a five-point likert scale from Strongly Agree to Strongly Dis-
agree. Part two contained seven open-ended questions and an eighth requesting any addi-
tional comments. The questionnaire was in English, but students could use either English or
Chinese to answer the open-ended questions. A total of 46 students completed the question-
naire, while 22 students were either absent or chose not to take part.

Ease of Use

One issue of concern was how students were able to adapt to using the e-learn site.
While we tend to think of young people today as being computer literate, that literacy may
not extend beyond using e-mail and surfing the net. The majority were also female and lan-
guage majors; at least in stereotype both groups are considered to be less interested in inter-
acting with technology. Most importantly, these were new freshmen facing many new chal-
lenges at the same time, and navigating e-learn was just one more challenge.

As expected, there were some difficulties with students being able to log on to e-learn
during the first few weeks. To some extent, this is always the case. Those students pre-
registered for the course had already had their names registered in the e-learn course; that
meant all freshmen listed under regular student (excluding special categories as overseas,
physically handicapped, etc.) and a few others who had pre-registered. After this time, the
teacher has to sign in the students herself, a very simple process of just adding the student’s
school ID number. There is always some chaos during the first two weeks as students “shop”
for courses and may not be aware of important announcements; moreover, students add and
drop so quickly that the class lists on the internet are not always up to date. In one particular
case, e-learn would not recognize a student number I added; we discovered later that the stu-
dent had not yet activated her e-mail account with the school and, hence, no computer recog-
nized her student ID.



Strongly Strongly
Agree Agree Neutral | Disagree Disagree
2. I had some trouble using e-learn at the beginning. | 01(2%) | 12(26%) | 16(35%) | 14(30%) | 03(7%)
5. E-learn was easy to use. 12(26%) | 31(67%) | 02(4%) | 01(2%) | 00(0%)
9. I had trouble downloading the e-learn materials. 01(2%) | 06(13%) | 12(26%) | 17(37%) | 10(22%)
12. E-learn was too troublesome to use. 01(2%) | 01(2%) | 04(9%) | 28(61%) | 12(26%)
13. Using e-learn took too much time. 00(0%) | 01(2%) | 14(30%) | 24(52%) | 07(15%)

Table 2. Ease of Use of E-learn (total = 46, percentage rounded off)

As can be seen from item 2 in Table 2, while 28% of students (combining Strongly
Agree and Agree) reported some trouble using e-learn at the beginning, item 5 “E-learn was
easy to use” shows that they did eventually learn to use it as 93% of respondents agreed or
strongly agreed with the item). For item 9, while 15% of students reported some difficulty
downloading materials, 59% either disagreed or strongly disagreed with the statement that
they had trouble downloading the materials. A possible explanation may be that in any gen-
eral grouping there will always be some people who have more difficulty operating mechani-
cal devices.

Items 12 and 13 were aimed at finding out whether students considered their use of e-
learn to be a waste of time; 87% disagreed with the statement “E-learn was too troublesome
to use.” Concerning the statement, “Using e-learn took too much time,” 67% disagreed, yet
30% responded with neutral. Perhaps this response means that while it took some time, they
may have felt that the time was well spent. Only one respondent thought using e-learn took
too much time.

In addition, two other open-ended questions were asked concerning the use of e-learn.

1. NTHU controls the basic structure of e-learn. Are there aspects of the gen-
eral e-learn system you would change? How?
7. What was your greatest problem with e-learn?

As nearly all of the responses to the second question had to do with the structure of e-learn, I
will present the responses together. Several students mentioned that the system was often
unstable, that it was sometimes hard to log in, and that the system sometimes stopped while
the student was taking a quiz, rendering his score zero. One mentioned that sometimes a few
letters or even whole words on the quiz were cut off so the student was unsure how to answer
the question (this happens with many materials on e-learn). Some said downloading of mate-
rials was too slow and not always successful, while another said the toolbar on top of the
screen was confusing and had confusing links. Another thought the directions for using the
discussion board were confusing. A few others referred to some difficulty with navigation.

Most interesting were two comments on protecting students’ personal information.
The teacher has access to students’ scores, but the other students do not. I suspect, therefore,
that these students are referring to information they inputted about themselves when they first
logged in and registered, and this data is available to the other students. The system does ask
for address, phone number, e-mail address, and the like, and the new freshmen were honest;
some older students left these blank and could still log in. If the system is not changed, the
teacher could tell students this information will be public and to answer only what they want
to be made public.



Motivation

How did students feel about having course content on e-learn? In Table 3 we see that
to item 1 “I liked using e-learn,” only one student disagreed; 80% strongly agreed or agreed,
while 17% responded neutral. A full 86% (40 out of 46 respondents) disagreed with the
statement “This course would be better without e-learn.” Item 17 specifically asked about
motivation, and 68% agreed that the e-learn materials increased their motivation to learn the
material, while 28% were neutral.

Strongly ) Strongly
Agree Agree Neutral | Disagree Disagree
1. 1 liked using e-learn. 14(30%) | 23(50%) | 08(17%) | 01(2%) | 00(0%)

10. This course would be better without e-learn. 02(4%) | 01(2%) | 03(7%) | 20(43%) | 20(43%)

17. The e-learn materials increased my motiva- 05(11%) | 26(57%) | 13(28%) | 01(2%) | 01(2%)
tion to learn the material.

11. Other courses should also use e-learn. 05(11%) | 16(34%) | 22(48%) | 03(7%) | 00(0%)

16. If e-learn were used for another course, I 02(4%) | 17(37%) | 22(48%) | 04(9%) | 01(2%)
think I would enjoy taking the course.

Table 3. Motivation and E-learn (total = 46, percentage rounded off)

However, to the statement “Other courses should also use e-learn,” students were a
little less certain, with 45% agreeing and 48% neutral. Similarly, to “If e-learn were used for
another course, I think I would enjoy taking the course,” 41% agreed while 48% were neutral.
This may mean that while students are generally positive about e-learn, they are aware that
the success of the course may depend on the kind of material being taught and just how e-
learn is incorporated into that course.

The questionnaire also contained two general open-ended optional questions.

5. What did you like best about e-learn?
6. What did you like least?

Here we look at those responses that relate to motivation and save those dealing with features
of the site for the next section.

Of those who responded, many liked best the opportunity to download materials and
review them. Others liked the quizzes because they helped student study for the exams or
forced students to study harder. Some also liked using the discussion board function. One
student liked least the time limit enforced (5 minutes) on taking each quiz, while another said
she was not used to studying from a computer screen. Other least liked responses related ei-
ther to the structure of the e-learn platform or the design of the course materials and are dis-
cussed in those respective sections.

Features of the Site
The feature that students liked by far was the capability to download the Power Point

slides (and other course materials, too, as indicated in the open-ended question on what they
liked best); 74% strongly agreed and 26% agreed.



All respondents agreed that the quizzes helped them study for the test (87% strongly
agree, 13% agree). Interestingly, though, 54% disagreed and 26% strongly disagreed with
the statement “the quizzes should not be required.” It would seem that forcing students to
complete the quizzes was a necessary discipline that guaranteed they would study for the
quizzes and, hence, the subsequent exam and thereby receive a passing score.

Strongly Strongly
Agree Neutral | Disagree
Agree

6. 1 liked having the Power Point slides after | 34(74%) | 12(26%) | 00(0%) | 00(0%) | 00(0%)
each lecture.

7. The quizzes helped me to study for the test. 40(87%) | 06(13%) | 00(0%) | 00(0%) | 00(0%)
14. The quizzes should not be required. 01(2%) | 01(2%) | 07(15%) | 25(54%) | 12(26%)

3. The design (colors, size of text, etc.) of the | 09(20%) | 29(63%) | 07(15%) | 01(2%) | 00(0%)
web pages was good.

8. The sound files (Old English sounds, varie- | 04(9%) | 22(48%) | 18(39%) | 01(2%) | 01(2%)
ties of English) were useful.

Disagree

Table 4. Features of the Course Site (total = 46, percentage rounded off)

In general, students thought the design of the pages was good (83%), but in order to
get some more specific suggestions that I could easily incorporate, the following open-ended
question was included.

4. Please comment on the design of the materials (size, color, etc.)? How
would you change it?

A number of students commented on font size, indicating that the size, especially on the
Word files, was too small. The only files in Word were the excerpts from the transcripts of
the Story of English; 1 had been using paper versions in Times Roman 12 point with students
in the past and merely uploaded those portions we were using. In future, I can change these
to HTML or even PDF format.

A few students also mentioned color, expressing a desire for lighter backgrounds on
Power Point files, although others suggested brighter and more exciting colors and even an-
imations. While I tried to vary the colors between files, sometimes light on dark, other times
dark on light, I suspect that when students printed out the slides, they preferred a light back-
ground.

With regard to the sound files (sounds of Old and Middle English, world varieties),
57% said they were useful, while 39% answered neutral. Perhaps those neutral respondents
changed their opinion after the final exam, on which 10% of the questions referred to the
sound files. Unfortunately, it seems impossible to incorporate the sound files in on-line quiz-
zes with e-learn. On the open-ended question concerning other materials (#3 below), two
students indicated they would like more sound files illustrating varieties of English and dif-
ferent pronunciations.

Two open-ended optional questions were included on the questionnaire addressing the
content of the site.

2. What is your opinion of the content of the materials? How would you
change it?
3. What other kinds of materials would you like to see on this kind of web site?



Answers to these questions overlapped. Most responses indicated the content was okay,
though two students requested more detailed content. Suggestions for other materials in-
cluded references to other relevant websites and videos (although I had explained the e-learn
file size limitation to them in addition to copyright restrictions). An alternative may be to use
excerpted sound files smaller than 2MB from the videos, accompanied by the transcript and
some still images extracted from the video. It is technically possible but legally questionable.

Some other respondents, taking the question beyond our course, indicated they would
like to science and literature and other materials. This is a good sign because they can see the
potential. Perhaps it was one of these students who responded to another question with the
regret that he could not view the content of other courses being taught on e-learn (the teacher
can choose whether or not to allow auditors into the site).

General Attitude toward Effectiveness

All 46 respondents either strongly agreed or agreed to “E-learn helped me to learn the
course material.” One wonders what answer those who did not attend the class that day
would have given; perhaps they were unmotivated, or they felt they could learn enough from
the materials posted on e-learn and did not need to come to class!

Strongly ) Strongly
Agree Agree Neutral | Disagree Disagree
4. E-learn helped me to learn the course mate- | 23(50%) | 23(50%) | 00(0%) 00(0%) 00(0%)

rial.

15. I learned a lot from the e-learn web pages. 10(22%) | 28(61%) | 08(17%) | 00(0%) 00(0%)

Table S. General Attitude toward the Effectiveness of the Site (total = 46, percentage
rounded off)

Of the respondents, 83% answered positive to the statement “I learned a lot from the
e-learn web pages,” while 17% gave neutral answers. Some of these responses may be the
result of the wording of the statement, indicating that they learned very little that was “new”
from the web pages, as almost everything uploaded had already been presented in class.

CONCLUDING REMARKS

As the teacher for the course Introduction to English in which the E-learn platform
was incorporated, I felt a tremendous sense of achievement despite all the hard work. Setting
up the course took a lot of time, but the second time around will involve only modification
and addition to the existing materials. A review of the students’ questionnaires indicates that
overall students, too, had a positive experience in using e-learn. Nevertheless, there are still
some unanswered questions. For example, 22 students did not respond to the questionnaire,
either through absence or through choice. It is unknown whether these people would have
given different, possibly more negative responses.

It might be interesting to compare statistically the amount of time students spent using
e-learn with their exam scores on the course. A cursory look shows that those with the high-
est grades spent relatively lower amounts of time on-line, whereas some of those who spent
the most time on-line had somewhat lower scores, although they still passed the course.

Another complicating factor is the use of English for all materials as none of the stu-
dents had English as their first language. It is generally considered good pedagogy to present



materials in several formats to give students more opportunities to understand and review.
Students in the class had achieved a certain score on the English portion of the Joint College
Entrance Exam to qualify to be English majors or majors in Humanities and Social Sci-
ences/Chinese Language. However, this exam has no listening section, yet the course lec-
tures were presented in English. The range of students’ English ability could be said to range
from intermediate/high intermediate to low advanced/advanced; there is still much individual
variation. Did all of these students have enough English ability to benefit from presentation
of the course materials in different formats but all in English?

CALL as an area of study came into prominence long after [ had completed my for-
mal university study. I learned how to use a computer in Taiwan and thereafter have been
completely self-taught. However, I’ve always enjoyed using audiovisual equipment in my
teaching and, with the shift from analog to digital format, a new area has opened up for creat-
ing AV materials on the computer. For me, the Internet simply provides a new medium for
presenting audiovisual materials in order to make course content more exciting to the stu-
dents.
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Appendix A Current Structure of the E-learn Website for Introduction to English

[ Introduction

[0 The Teachers

[1 Syllabus

[ Chapter 1--Indo-European Languages

[1 Chapter 1--The Sounds of Modern American English

[ The Sounds of Modern American English

[0 The Indo-European Languages

[1 Chapter 2--Story of English--Indo European and Germanic

[l Chapter 2--Celts, Romans, and the Coming of the Germanic Tribes

[ Chapter 3--Celtic and Latin Influence on Old English

[ Chapter 3--0ld English Grammar

[l Chapter 3--The Sounds of Old English

[ Chapter 3--Story of English--0ld English--The Language

(1 Chapter 3--The Scandinavian Influence on Old English

[1 Chapter 3--Story of English--The Coming of the Danes

[ 0ld English

[1 Chapter 4--The Norman Conquest, the Decline of French, and the Rise of English
[ Chapter 4--Middle English Pronunciation

1 Chapter 4--The French Influence on English Vocabulary

[1 Chapter 4--Middle English Grammar

1 Chapter 4--Listen to the Prologue to Canterbury Tales

[ Chapter 4--Story of English--Middle English

[J Middle English

[1 Chaper 5--Early Modern English

[ Chapter 5--The Influence of Shakespeare and the King James Bible

1 Chapter 5--Story of English--Shakespeare and the King James Bible
[1 Chapter 5--Changes in Early Modern English

[ Shakespeare and the King James Bible

[ Changes in Early Modern English

[l Chapter 6--The Early Development of American English

[ Chapter 6--Story of English--English Goes to North America

[ Early American English

[l Chapter 7--The Spread of American English

[ Chapter 7--Additions to the Vocabulary of American English

[1 Chapter 7--The Influence of Immigration on American English

[1 Chapter 7--The Influence of Black English on American English

[l Chapter 7--Story of English--Influence of Scots Irish on American English
1 Chapter 7--Story of English--American English

[1 Chapter 7--Story of English--The Influence of Black Americans on English
O Further Influences on American English

[0 Chapter 7--Spelling Differences Between American and British English
[l Chapter 7--Pronunciation and Grammar Differences Between American and Britist
[l Chapter 7--Vocabulary Differences Between American and British English
1 Chapter 7--Language Variation

[1 Chapter 7--Variation in English around the World

[1 Chapter 7--Listen to Englishes around the World

[ Differences between American and British

[l Chapter 8--Social Variation in Language

[0 Chapter 8--Listen to a Report on Internet English

[l Language Variation

[1 Chapter 9--The Writing System

[l Chapter 10--The Development of Dictionaries

[ the Writing System and the Development o

[0 Answer Key for Test 3




Appendix B Quiz Setup Page on E-Learn

Save Page.1 |- | st ten || Next ten || Delete || Insert || Percentage "

b Add new test

Setup Question setup

Test >

® Item 1 .
| Question statement |

Usage >
© Item 2

e i Question statement |

Instruction >

O Item 3
Question statement |

Frequency > Exam
q ye B O Item 4

can be taken only Question statement |

once

. S— O Item 5
Time limit(0 is not Question statement |

limited) >
Time limit O Item 6

@] Minute Question statement |

Other: O Item 7 .
Question statement |

VSpontaneous
answer key O Item 8

[Only student ' Question statement |

allowed.

O Item 9
Question statement |

Exam open and

i . O Item 10
expired date: ‘ Question statement |

Example: 2000/02/03
20:50

From | |
To | l

Percentage > [0 | %

Calculating way >
Count the average -




